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1. Introduction 

First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First. 

Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph (Smith 2012: 45). 

Third paragraph Third paragraph Third paragraph Third paragraph Third paragraph Third paragraph (Krawiec 2016: 34). Third paragraph  Third paragraph Third paragraph Third paragraph (Taylor 2002: 213). Third paragraph Third paragraph Third paragraph Third paragraph Third paragraph Third paragraph Third paragraph Third paragraph (Smith 2012: 57). 
As Smith (2012: 61) notes, …

2. Section title 
First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First. 

Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph Second paragraph (Smith 2012: 45-47). 

3. Section title
First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First (Smith 2012: 55).  

Second paragraph Second paragraph “quotation quotation quotation quotation quotation quotation quotation quotation quotation quotation quotation quotation” (Krawiec 2016 : 34).  
4. Section title 
First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First First paragraph First paragraph First paragraph First paragraph First (Smith 2012: 55).  

Second paragraph Second paragraph Smith (2012: 53): 
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HIGH QUALITY FIGURES WILL BE ACCEPTED
Figure 1: Benefits of using role-play and drama 

in the EFL preschool classroom (Zero 2014: 12).
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Table 1: Teachers’ perceptions of two types of action research              (Wiśniewska 2011: 267-271).

HIGH QUALITY TABLES WILL BE ACCEPTED
	INDIVIDUAL 

ACTION RESEARCH
	COLLABORATIVE 

ACTION RESEARCH

	Advantages:

It helps to reflect upon one’s teaching.

It helps to become autonomous.

It focuses on students and their needs.

It gives great satisfaction.

You can find out how theory works in practice.

You learn more about students and teaching.

It is easier to organize than collaborative AR.

You work on your own and monitor your work.

You gain some knowledge about yourself.

It develops creative thinking.

It brings variety to your classroom.

You are independent.

It is more challenging than individual AR.


	Advantages:

It provides an opportunity to share ideas.

Identifying problems and looking for solutions with other teachers.

It is easier to plan and analyse data than individual AR.

Cooperation and support.

More ideas and solutions.

Sharing knowledge.

It helps to see problems from different angles.

It may draw attention to other problems.

Opportunity for professional development.

Sharing tasks.

More valid results.



	Disadvantages:

Planning is time consuming and difficult.

Problem identification may be difficult.

You cannot share ideas with others.

You may not know what to do with data.

There is nobody to ask for help.

Problems with preparing appropriate tools.

It means hard work.

You might not be sure if you proceed well.

It means doing everything on your own.


	Disadvantages:

Exchanging information is difficult.

Arguments in a team, lack of cooperation.

Uneven participation.

Lack of time to consult with others.

Difficulties in communication.

Difficulties in agreeing on methods and materials. 

It is time consuming.

There problems with keeping in touch.

Difficult cooperation with some teachers.




Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists Lists: 
1) Xxx xxx xxxx xxx  xxxx xxxx xxx  xxxx  xxxx xxxx  xxxx xxx  xxx  xxxx xxxxx  xxxxx  xxxxx xxxx  xxxx xxxxx  xxxx xxxxx xxxxx xxxx xxxx xxxxx xxxx xxxx xxx xxx xx xxx  xxxxxx: 

· aaaaa  aaaaa  aaaaa  aaaaaaa  aaaaaa   aaaaaa   aaaaaaaa  aaaaaaa a aaaaa a a aaaaaaa  aaaaaa aaaaaa aaaaaaaa a  aaaaaaaaa; 
· bbbbb  bb   bb bbbbbbb  bbbbbb  bbbbb  bbbbbb  bbbbb  bbbbb  bbbbbb  bbbbbbbb bhbb  bbbbbb bbbbbb  bbbbbb bbbbbb  bbbbbb  bbb   bbbbbbbb   bbbbbb bbbbbb; 
· ccccc  ccccc   cccccc  ccccccc   ccccccc  c ccccccccc  ccccccccc  ccccccc cccccc
2) Yyy yyyyy yyyy yyyyy  yyyy yyyy  yyyy yyyy yyyy yyyy yyyy yyyy yyyyy yyyyy yyyy yy  yyyy y y y yyy  yyyyyy yyy yyyy yyyy yyy yyyyy yyy y  yyyyy yyyyyy yyyyyy yyyyy yy yyyyyyyyy y y y y yyyy yyy y yyyy; 
3) Zzzz  zzzz zzzz  zzz z  zzzzz  zzzz   zzzzz   zzzzz  zzzzz  zzzzz  zzzz  zzzz  zz z  zzzzz  zzzz  zzzz zz z zz   zzzz zzzzzzzz  zzzzzz  z  zzzz z z z z z z zz zz z zzzzzzzzz   zzzzzz  z zzzz z z  zz z zz z  z z z z zzzzzzzzzzzzzz
Or: 

· xxxx  xxxx   xxxxx  xxxx  xxxx  xxxxx  xxxxx  xxxxx  xxxxx  xxxxx  xxxx ;

· yyyy yyyyy  yyyy  yyyy yyyyy yyyy yyyy  yyyy yyyyy yyyyy yyyyyy yyyy;

· zzzz  zzzz  zzzz zzzz  zzzzz  zzzz  zzzz  zzzz zzzz zzz zzzz zzzz zzzz zzzz zzzzz zzzz zzzzzz.
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5. Conclusions
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